	Vygotsky’s Theory
Conscious Awareness – I know what I know

Selective Attention – I can direct my attention to what I need to attend to

Voluntary Memory – This is important for me to remember 
	Vygotsky’s Theory

ZAD – Zone of Actual Development. This is where a child can accomplish a learning task independently. Independent level of knowledge.

ZPD- Where child is able to accomplish a task but requires assistance and guidance. Depends on teacher’s ability to structure appropriate tasks and use language to guide child’s understanding to a higher level.

	Questions to Ask

· What source of information did the child use in making the error?

· What source of information did the child neglect in making the error?

· How do I prompt the child in such a way that he learns how to integrate multiple sources of information?
	Questions to Ask

· Does that sound right?
· Does that look right?
· Is that the way we say it in our conversation with someone?

	Observable Changes
1 to 1 matching
Finger Pointing
Voice Pointing
Fluency 
Word by Word
Expressive
Phonological Control

Large units (phrases, rhyming, patterns, syllables)

Individual phonemes within words

Writing Letters

Slow, laborious production

Fast and fluent production

Production of Word

Saying the word slowly

Minimal attention

Error Detection

Hesitating, appealing

Self correcting (post processing) – preprocessing information

Depth of Reading Comprehension

Literal – recall

Go beyond printed word


	Writing
Uses a lead sentence that shows experience with texts (Once upon a time)

Revises word attempts right after the error (until/until)

Uses complex sentence structure

Applies a variety of punctuation

Edits mostly misspelled words by circling them

Crosses out to revise message to enhance meaning immediately following the error

Applies a writing vocabulary that reflects his reading vocabulary.
Thoughts, ideas, are in logical order that makes sense to reader.

Idea is sustained through the piece.

Uses dialogue.

Uses individual voice.

Uses transition words to support the flow.

Ending ties the piece together.




	Comprehending the Text
· Construct inferences based on prior knowledge and experiences.

· Make logical and reasonable assumptions based on a cumulative pattern of evidence.

· Confirm or reject predictions as further evidence is presented.

· Link clues to unsolved, thus learn about cause-effect relationships. 

· Form generalizations, such as text to text and text to life connections.

· Summarize events.
	Questions to Ask
· What can student do independently? (Actual zone of development)
· What can child do with my help? (Potential zone of development)
· What is too hard for the child to understand? (Frustration level of development)
 

	Spelling
· Cognitive development depends on input of the perceptual (visual) stimuli from the printed word.  Teachers must observe students as they respond to print symbols. 
	Spelling - Questions to Ask

· What is the student attending to in the print?
· What does the student notice?

· What does the student not notice?

· What does the student confuse?

· Is there a pattern in the students’ responses?


	My Spelling Strategies – Goals

Underline the strategies that are your goals that you are working on to enhance spelling comprehension for your readers. Give examples of strategies you used and strategies in your writing.
I CAN say the word slowly and listen to what I hear.  

I CAN write what I can hear first, next, last. 

I CAN think of the way the word looks. 

I CAN write the word in parts.
I CAN use my practice page to try out the different spellings.
I CAN use class resources to help me. (anchor chart, dictionary, thesaurus)
I CAN ask three before asking the teacher.
I CAN ask my teacher during a writing conference.
I CAN self reflect and self correct.
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	Analyzing Spelling – What Does the Student Know (Looking at Strengths)

· What letters is child accurately able to identify?

· Any numbers? 1 for “l”

· Any shapes? o (circle) for “o”

· Any curves?

· Any slants?

· Any parallel or vertical lines?

· Directionality? Up/down, right/left, left/right?

· Contrasts? Short/Tall?

· Reverse orientation? d/q/p; E/W
· Removed fragment? h/n, r/n, v/w, c/e, j/l, B/E, S/C, O/C

· Associations from classroom environment? 

· Letter/Sound? (k/c)

· Alphabetic chant (l/lmnop)

· Attending to visual differences in similar forms?


	ZPD Spelling Prompts
· Can you find a curved letter? (slanted, circle, line, etc)

· What part is the same?

· What part is different?

· Use your finger to trace over the part that is different.

· Trace over the part that is the same.

· Pull down …

· Push up…

· Say the word slowly and listen to what you hear. (Linking sounds to letters)
· What can you hear first? Next? Last? (Sequencing of sounds to letters)
· Run your finger under the word. Check the word with your eyes as you say it. (Visual analysis and sequencing)
· What letter(s) would you expect to see in the word? Check to see if you are right. (Visual analysis and sequencing)
· Say the word in syllables. What is the first part you hear? How would you write it? What is the next part? (Linking chunks of sound to clusters of letters)
· Write the word several ways, and circle the one that looks right. (Strategies of comparison)
· Do you know another word that starts like that word? Ends like that word? Has a middle part like that word? (Analogy to known word or word parts)

	ZPD Spelling Problem Solving Strategies-Focus
· Letters are written to represent spoken words

· Letters should be written in same sequence in which sounds are spoken

· Some letters are combined to form patterns that represent certain pronunciations in a single syllable

· Some words occur a lot and need to be remembered as a whole

· Attend to larger units within words (syllables, onset/rime, blends, inflectional endings)

· Relationships between clusters of letters and chunks of words

	Spelling ZPD Instruction Focus
Meaning alternatives: 
The bee will sting the boy.

chase, hurt, bite, sting
Chunking Word Units
Unknown word - sting
Category Starts Like:

st

stop

stay

store

Category Ends Like:

ing

sing

thing

looking

Unknown word - sting

Individual Sound-to-Letter Analysis

Category

Category

S

See

T

To

I

Igloo

N

No

G

Go



	5 Day Spelling - Instructional Scope (20 min/Day)
Monday

T demonstrates letter formation with 1 letter. Use language prompts that describe construction of letter.

S articulate language prompts and practice writing the letter.

T introduces 2 new spelling words

T models strategy for learning new words.

T & S add strategy to self help spelling anchor chart.

S sort words in pocket chart by category.

T places words in center for literacy work.


	5 Day Spelling - Instructional Scope (20 min/Day)

Tuesday
T demonstrates letter formation with another letter. T uses language prompts that describe construction of letter.

S articulate language prompts and practice writing the letter.

S practicing writing the two words from the previous day on dry erase boards for fluency review.

T and S repeat steps with 2 new words.



	5 Day Spelling - Instructional Scope (20 min/Day)

Wednesday
T demonstrates letter formation with another letter. T uses language prompts that describe construction of letter.

S articulate language prompts and practice writing the letter.

S practicing writing the four words from the previous day on dry erase boards for fluency review.

T and S repeat steps with 2 new words.

	5 Day Spelling - Instructional Scope (20 min/Day)

Thursday
S practicing writing the six words from the previous day on dry erase boards for fluency review.

S work with partner on Buddy Check.
Friday

S use “see, say, cover, write, check” with this week’s words.

T dictates words for spelling check.


	Materials to Support

· Zipper bags for magnetic letters for day’s lesson

· Counters or pennies for pushing individual sounds

· Special prepared worksheets for analyzing sounds

· Dry erase marker and marker board

· Old sock for erasing

· Plastic basket for storing zippered bags and markers


	Materials to Support

· Overhead projector

· Transparencies

· Magnetic letters for the day’s lesson

· Dry erase marker

· Pocket chart

· Pictures from ABC chart

· Spelling words on index cards



	Spelling Principles

· Redundancy- high frequency words that students read/write over and over: am, and, it, in, is, go, the, that
· Associative-Exemplars of words with direct/letter sound relationship. Guide students to say words slowly and match individual sound with the corresponding letter. (cat, as, can, had, mom, me, but)
· Directionality-Good examples of left-to-right sequence of sounds and letters within the word. First taught with one-syllable words and direct letter-sound match. (the, has, dad, did, his, with)

· Patterning-Known word parts that can be used to spell new words. Taught by associating chucks of sound to clusters of letters.  (play, come, here, jumped, sing, car, girl, for, cry, by, sky, or, for, more,)

	Spelling 4 Levels of Analysis

· Sound. Words can be spelled by slowly articulating the sounds within the word form.
· Visual. Some words need to be remembered by the way they look.
· Pattern. Words consist of predictable letter sequences and patterns.
· Analogy. Knowledge of word parts can be used to spell unknown words. 


	Sound Analysis

· In beginning spelling examples include one syllable words with two, three, or four phonemes in a direct sound letter match.

· Today we are going to learn some new words. The words are ____ and ____. 

· Watch my mouth as aI say the word.  (Say word slowly, then with you)

· Place transparency sheet on overhead with two lines to represent the phonemic positions for the two sounds. 

· Place plastic counter below. As you say word slowly, push the counter onto first line, then second. 

· Make sure you coordinate your speech with your action, for students to acquire sound letter matching. 

· When student hears sound and articulates, refer to ABC chart, say, “Yes, like in ________”. 

· Coach students to blend sounds together, slowly and check to see if it looks right. 
· Teacher runs finger under letters to match spoken sounds. 

· Ask: Do the letters match the sounds in the words?
· Say: Now I am going to write the word _______ fast. If I forget how to write it, I will say the word slowly to help me.”
· Coach students to apply process in independent work.

· At seats, students have worksheet and plastic counters to practice the skill.

· The worksheet has two lines that represent the two phonemes within the word.

· T instructs students to place counters under the two lines on their worksheet. 

· Work with students to slowly articulate the word, push the counters, identify and record the sounds, and check with fingers.

· Review the process: if you forget how to spell the word _____ , what can you do to help yourself? 

· Add strategy to self help spelling anchor chart. 

· During early spelling lessons – scaffold students with lines drawn on paper to represent the phonemic structure of the words. After 3 weeks, replace lines with magnetic letters or cards so students can build letters into words. 
	Visual Analysis

· Goal is to focus students attention on a detailed look at words. 

· Use words that provide good models for teaching.

· Phonetic stage? Student has learned to represent a sound for a letter. Now they are ready to deal with irregularities of language – letters that are not represented by sounds. 

· T uses lines drawn on paper – a line to represent each letter within a word. 

· Model procedure at overhead and use explicit language. 

· T: we are going to learn how to spell words by using another strategy. We’ve already leaned to say words slowly, but some words have letters that we cannot hear. So we need to think how these words might look. We will use the lines to help us think about this new strategy. This time our lines will be different. We will have a line for every letter. When we say a word slowly, there might be a letter in the word that we cannot hear.”
· T presents a model word.
· T says: the first word we are going to learn is here. 

· T prompts students to say the word slowly as she simultaneously runs your finger under the lines representing the letters in the word. 
· T asks students what letter they would expect to see first, next, next. 
· For the line where student does not hear a word, but knows that there is another letter, T asks what letter can we add to spell the word? 
· T asks students what can we put on our anchor chart that will help us to spell words that have extra letters?
  


	Pattern Analysis

· When students acquire a core of common words
· Begin by activating knowledge about rhyming patterns – Today we are going to learn new words. The new words are day and play. What do you know about these words?
· “Now let’s see if they look alike.”
· T focus students attention on the spelling pattern. Coach them to apply their knowledge of the rhyming part to another example word in that category.  “Let’s try the word….You have ___ lines on your worksheet. Say the word slowly, and think of the letters you would expect to see in the word.”
· T: Can you heard all the letters in the word?
· Y- there are many words that have letters that we cannot hear, but we need these extra letters in your spelling to make them look right.
· T- coach students to make a class list of other words in the pattern, and post for a spelling reference.
	Analogy Analysis

· Designs spelling instruction that focuses on spelling patterns
· T: Is there some part of that word that you know?
· T: Do you know another word that starts or ends like that word?
· Includes the manipulation of bits and pieces of known word patterns to problem-solve on unknown words (magnetic letters, word cards, or spelling notebooks)
· T: Today we will learn a new strategy for spelling words. You will use parts of some words that you already know to help you spell some new words. Use your word cards on your desk to make the word ____. Now right under___, make the word ______. When you finish, check the word with your finger to make sure they look right. 
· As students construct words, T builds the two words with magnetic letters at overhead. Also watch to ensure no student is having difficulty with recalling the key words. 

· T prompts students to isolate the onset and rime parts within the two words. 
· T: Now, take away the first part of the word stop (the onset) and move it to the side of your desk. What part did you take away?
· T: Now let’s take away the last part (the rime) of the word jump and put it beside the st part. Say each part and blend them together to make a new word. What word did it make? Yes, stump. Stump is a new word, but you knew some parts from other words that helped you spell it. 
· The lesson student must know is where the linguistic beak within the word structure occurs. 

· Add strategy to anchor chart.



Teacher Cue & Support Cards - Adapted from Dorn, L & Soffos, C. (2001). Shaping Literate Minds: Developing Self Regulated Learners, Stenhouse Publishers, Portland Maine.


